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Abstract 
Vocabulary development in language learners is investigated through 
two basic strategic modes: teaching and learning strategies. The 
former lies entirely in the hands of the language teacher while the 
latter is predominantly executed by the learner, although it should be 
promoted by the teacher as well. This study wishes to contribute to 
the discussion by providing evidence from teachers in reading 
comprehension tasks. We wish to record the most common and 
effective vocabulary teaching strategies that teachers have adopted in 
the teaching of Greek as a Foreign Language (GFL) in consideration 
of the learners’ L2 language level. Almost all teachers of GFL in 
Istanbul (Turkey), members of the Dialog-os digital community, 
contributed to this study. Study results showed that among the most 
common and effective strategies adopted by teachers of GFL were 
a) the use of new words in context b) the utilization of morphological
segmentation of unknown words c) providing synonyms and
antonyms and d) the use of audio and visual material.

Keywords: vocabulary development; strategies; Greek as foreign 
language; Greek in Turkey; language level 
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Introduction 
Mastering vocabulary in a second language (L2) is a difficult and 
demanding task in which individual learner differences have been 
suggested to play an important role (Carroll and Kowitz, 1994; 
Catalán, 2003). In formal educational school settings, there are 
typically three types of individuals involved in creating an 
environment that allows vocabulary teaching and learning to develop. 
On the one hand, there is the language teacher who is often 
responsible for constructing the curriculum, implementing the 
syllabus, deciding on the teaching material, selecting the methodology 
and implementing teaching strategies. On the other hand, there is the 
learner who either explicitly selects his/her preferred learning 
strategies to cope with the material or implicitly adopts some of those 
inferred by the teacher. There is also a third party, the co-learner, who 
often remains comparatively neglected, and whose impact on the 
learning process is rarely considered (Volet et. al., 2009, p. 144). 

In the related literature it is possible to locate a vast range of 
vocabulary teaching strategies, applied by the teachers, and an equal 
number of learning strategies adopted or created by the students, 
which are equally important and ideally should work hand in hand. 
Over the last few decades many researchers have been trying to 
define, categorize, and study them in depth, while attempting to 
measure their role in, and impact on mastering vocabulary. Although 
there are strategies that could easily be used by both the teacher and 
the learner, this paper discusses the strategies employed solely by 
teachers (Al-Jarf, 2007; Fu and Lundmark, 2009; Josefsson, 2012; Lai, 
2005; Rousoulioti and Mouti, 2016). 

In this aspect, students’ behavior becomes a key factor that 
drives the planning and strategy implementation of teaching (Mitsis, 
1998), while the teacher remains a facilitator in the learning process 
and supports the learners with supportive and corrective feedback 
(Ypsilandis, 2002, 2014; Ypsilandis and Mouti, 2017) so that they can 
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achieve their personal goals, as effectively and quickly as possible. 
While this procedure requires many hours of teaching experience 
(Knight, 2002; Monika et al., 2017) and it is time consuming, the 
evolution of technology comes to help and strengthen the teachers’ 
effort, allowing them to participate in online communities that 
provide collaboration and extend their teaching and research 
capacities (Patton and Parker, 2017). 

Vocabulary teaching requires teachers to glean information 
from empirical studies about the different strategies available, as well 
as their proved effectiveness. We contribute to this discussion by 
following a two-stage approach; initially, we register the vocabulary 
teaching strategies used by language teachers and then, at a second 
stage, compare those to the learning strategies developed (implicitly 
or explicitly) by learners in order to triangulate study results. This 
paper focuses on the first stage of this approach and explores 
vocabulary strategies adopted by teachers of GFL. 

Review of relevant literature 
Although the literature on learning strategies is steadily increasing, 
the nature of strategies is described as (Cohen and Wang, 2018; Risco, 
I.C., 2019) sequential and clustering, “…the use of functions (where 
metacognitive, cognitive, affective, or social) may fluctuate not only 
during the use of one strategy but also when learners switch from 
one strategy to another (and back again)” (Cohen & Wang, 2018, p. 
181). In that respect, strategies seem to be dynamic and more likely 
to operate on a continuum rather than being categorized in rigid 
sections. 

The collection of introspective data (collected mainly 
through students’ learning journals, teachers’ field notes, 
questionnaires and mind maps) requires samples from subjects with 
increased awareness of their mental operations (Becerra et al., 2015). 
That is not always the case, as there might be differences between 
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what research subjects claim they do and what they actually do. On 
the other hand, asking teachers to declare what they actually do in 
their practice of vocabulary teaching may be a more reliable source. 

Vocabulary teaching strategies could be divided into two 
broad categories, depending on the stage these are deployed in the 
language classroom: a) those (explicit or implicit) selected and 
implemented by the teacher when a new item is introduced to an 
audience of learners (introductory vocabulary teaching strategies), 
and b) those utilized through close exercises and drills, which 
typically exist in almost every traditional (or not) language textbook 
(Fan and Kaeley, 2000). These types of exercises do not aim to 
correct or evaluate student performance but provide an opportunity 
for immediate practice with the new linguistic features (vocabulary in 
this case) introduced by a text or a dialogue and are claimed to assist 
with an automation process in the human brain (Johnson, 2001). 
Most research on vocabulary teaching strategies concentrates on 
category (a) presented above and this paper adds to this discussion. 
A selected recent literature on the topic is briefly discussed below. 

Lai (2005) conducted a study of Taiwanese EFL senior high 
school teachers attempting to record the most useful vocabulary 
teaching strategies. Cognitive strategies were found to be the most 
widely used, followed by direct vocabulary teaching strategies or 
word morphological analysis. Linking a word to its synonyms and 
antonyms also scored high on this list, as one of the most selected 
teaching strategies, while metacognitive strategies (self-testing and 
skipping a new word) were found to be relatively popular among the 
afore-mentioned high school teachers. Dictionaries were also 
recorded as useful support tools. 

Fu and Lundmark (2009) investigated the language teaching 
strategies used by EFL teachers in China at primary school level. 
Results of this study also showed that the overwhelming majority of 
teachers in their study did not take into account the learning style of 
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their students and adopted a more traditional teaching approach, 
based on memorizing vocabulary and presenting it in a vacuum and 
out of context. Fu and Lundmark argued that effective learning 
would be enhanced should there be an association between teaching 
styles and learning styles. 

In another study of EFL vocabulary teaching strategies 
involving a reading task, Josefsson (2012) explored the impact of the 
instructors’ teaching experience on strategy selection in a Swedish 
school. Teaching experience in this study was the tested independent 
controlled variable with the adopted teaching strategies being the 
controlled variable. The two variables were found to be statistically 
associated along with the fact that teachers with more work 
experience followed a more systematic approach to vocabulary 
teaching than their younger colleagues. Both groups of subjects were 
in agreement about the importance of contextualized vocabulary 
learning given the fact that the same word could be assigned different 
meanings or carry different pragmatic values in different contexts. In 
addition, both groups pointed out the benefits of vocabulary 
development from extensive reading. Although Josefsson 
hypothesised that his subjects would apply a communicative 
teamwork approach to vocabulary teaching, as suggested by Nation 
and Newton (1997, p. 243 - 244), his findings did not support this 
prediction. 

It is evident that most studies concerned the learning of 
English as an L2, while comparatively little has been carried out about 
vocabulary learning in L1 or other minority L2 languages. 

Regarding language learning strategies in the Greek setting, 
researchers, in two collective volumes (Gavriililidou et al., 2017 & 
Gavriilidou & Petrogiannis, 2016), explore Language Learning 
Strategy (LLS) use by upper elementary and junior secondary 
students in public schools in Greece. They provide evidence of the 
first phase of a large-scale project entitled “Adaptation of the Strategy 
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Inventory for Language Learning (SILL) in Greek and Turkish and 
strategic profiling of primary and secondary school learners and 
teachers”.   

One more study in this direction (Rousoulioti and Mouti, 
2016) explores vocabulary strategies adopted by adult learners of 
Greek as an L2, examining teachers’ experience as an independent 
variable. Their study showed that teachers: a) encouraged learners to 
infer the meaning of new items from context, b) used morphological 
analysis as a strategy, c) incorporated sound and meaning associations 
into their L1 or other languages their subjects possessed, where 
possible, d) employed dictionaries as reference tools and educational 
word games for practice, and e) grouped new items and presented 
them thematically. 

Several studies show that the use of vocabulary strategies 
(specifically discovery strategies) by students are included in the L2 
teaching curricula until these can be employed by learners 
themselves, almost automatically.  

It may be concluded, at this stage, that a framework for 
registering teacher strategic preference is missing from the related 
literature. There is no uniformity of instruments used nor is there a 
consensus on the procedures to be followed (possibly due to the 
different teaching styles of the professionals in the field). In this light, 
comparisons of results between relevant studies cannot be highly 
systematic.                

The aim of the study                  
The goal of this study was to record the most common vocabulary 
teaching strategies adopted by teachers of Greek as FL in the 
Dialogos e-community in Turkey. 
This study poses the following research questions, in reference to the 
vocabulary teaching strategies investigated: 
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1. What vocabulary teaching strategies do the Dialog-os 
digital community teachers use in their classes when 
considering the L2 level? 

2. What are the factors/criteria affecting strategy selection? 
3. What are the most, in their opinion, effective strategies? 
In the first question, participants were asked to declare the 

strategic choices they made regarding the teaching of vocabulary in 
their classes while also considering the students’ level. The second 
question recorded a set of criteria that informed their decisions, while 
the third asked them to give their personal expert opinion on the 
most effective vocabulary teaching strategies. 

 Despite its ethnographic orientation and character, this pilot 
is the first step in a wider study on vocabulary acquisition and merits 
attention as it pairs teaching and learning strategies. Ιt is worth 
mentioning that the researcher conducting this study was a member 
of the teachers’ community. The researcher struggled simultaneously 
with distance and immersion (de Jong et. al., 2013, p. 169) and won 
teachers’ trust. 

Methodology 
Research Setting and Participants 
Teachers participating in this research were members of Dialog-os, a 
digital community teaching Greek as L2 in Turkey. Dialog-os was 
founded by the Center for the Greek Language, in collaboration with 
the Sismanoglio Megaro of the General Consulate of Greece in 
Istanbul in 2014. Members of Dialog-os are all teachers involved in 
the teaching of GFL in the Istanbul (Turkey) metropolitan area to 
adult students with Turkish as their first language. Initially the survey 
involved 24 teachers (the entire population), of whom 20 finally 
completed the questionnaire-instrument of study (return rate at 
83.3%). Six of the teachers were male and fourteen were female. The 
research subjects were active in posting teaching materials on the 
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aforementioned platform, had a minimum of two years’ teaching 
experience, and were thus considered qualified enough to provide the 
type of information requested in the study. 

Tool of the study  
A questionnaire was adapted from Chamot and O'Malley (1990), 
Schmitt (1997) and Nation (2001). These are well-known tested tools 
for data collection of vocabulary learning strategies, which categorize 
the latter in social, memory, cognitive, metacognitive, and identifying 
sections. A 5-point frequency ordinal Likert scale (never=0, rarely=1, 
sometimes=2, often=3, always= 4) was used to allow subjects to 
select the most relevant answer. The questions appearing on the 
questionnaire were formulated on the basis of the research questions 
and in agreement with other studies in the field (Filias, 1996; Litwin, 
1995). 

The first part of the questionnaire included 6 closed and 3 
open-ended questions registering teachers’ profiles, which comprised 
the independent variables of the study (gender, age, education, 
training in teaching GFL, training in teaching other foreign 
languages, their teaching experience in Greek or in other languages, 
language level at which they have taught and the number of students 
in their classes). The second part of the survey consisted of another 
6 closed-ended questions aiming to identify the vocabulary teaching 
strategies used by these teachers, in relation with the L2 proficiency 
of their students, the criteria according to which the subjects selected 
each strategy, and, in their opinion, the most effective vocabulary 
teaching strategies (all dependent variables of the study). The selected 
tool provided opportunities for more systematic comparisons with 
similar studies in the field in which the same research tool had been 
or will be adopted. 
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Procedure 
The questionnaire was completed electronically. Α pilot test of the 
instrument, which took place prior to the study, with 10 teachers of 
Greek as a foreign Language (whο did not participate in the study), 
attested to its suitability. 

Study results 
Profile of the Participants 
The average age of the participants was 35.7 years; 40% had a PhD., 
50% an MA, and 10% a BA. It appears that despite their young age, 
the participants were highly qualified humanities and social science 
graduates. More specifically, 60% came from language-related 
departments, such as linguistics, Greek philology, and foreign 
literatures, while 15% studied history. Two of the subjects claimed to 
have experience in curricula design and the teaching of GFL, whereas 
65% responded that they had not received any training in GFL 
teaching (except through the Dialog-os digital community meetings). 
The remaining 35% reported that they had participated in seminars, 
training programs, or workshops in this area. The participants’ 
teaching experience ranged from 2 to 17 years with an average of 7 
years. Finally, 70% of the respondents declared to have taught other 
foreign languages as well, prior to their engagement in the teaching 
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of GFL in Turkey. Pie chart 1 below shows the percentages of the 
participants’ teaching experience at different levels, according to the 
Common European Framework for languages (CEFR, 2001). 

Almost all participants claimed to have taught at the 
following levels: A1 (95%), A2 (100%) and B1 (85%). It is 
noteworthy that as the class level of language proficiency increased, 
the teachers’ experience decreased by 55% in both B2 and C1 levels, 
and by 25% in C2, mainly due to the fact that the number of students 
continuing on to advanced level language studies decreases.           

Frequencies of the dependent variables considering the L2 
level (Research question 1) 
Frequencies of strategies are grouped and presented in the same way 
as they show up in the related literature (i.e. social, memory, 
cognitive, metacognitive, determination), each one paired with the 
students’ language level. The subjects of the study varied in their 
opinion about the usage of the strategy at all levels. 

Analysis of Frequencies of Social Strategies 
Social Strategies (Graph 1), including Νew Words in a Sentence-
context, seem to have attracted most subjects in a scaffolded 
manner from the lowest to the highest levels. In fact, at the B1+B2 
and C1+C2 levels, response to this strategy reached the absolute 
100% point selection. Cooperating With Others followed and L1 
Τranslation came in as the third option. As the language level 
increased, teachers abandoned this strategy and moved on to more 
monolingual solutions. Explaining a Word by Providing a 
Definition in the L2, which is a form of direct teaching as well, was 
stated to be used by one teacher only.
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Analysis of Frequencies of Memory Strategies 
Connecting a New Vocabulary Item to its Synonyms and Antonyms was one 
of the Memory Strategies (Graph 2) which retained its high usage. The 
claimed usage of this strategy was in direct balance with the learners’ 
language level (the higher the level the more frequent was the use of 
this strategy), which is not surprising, since the increased vocabulary 
at higher levels enables teachers to use synonyms to teach new items. 

The Use of Realia, Pictures and Photographs (Graph 2) strategy 
did not score well at higher levels and its usage diminished as the level 
increased, while, Τhe Κeyword Method (Graph 2) was used Very Often or 
Always at all language levels, with best results evident at higher levels, 
as students owned enough vocabulary and learning experience to 
construct their own visual associations. Ιt is worth mentioning that 
as the level increased preferences moved towards the favourable 
attitude. The Use of Semantic Maps (Graph 2) according to 
Chatziachileous (n.d) is a strategy that can be incorporated in a variety 
of ways in language teaching (presentation, practice, evaluation, 
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repetition) and these (semantic maps) can be used not only by the 
teacher but also by the students as a team/cooperative activity. 

Thematic Grouping of Words (Graph 2) was claimed to be widely 
used with scores ranging from Often to Always, while it was credited 
with being one of the various types of vocabulary organization in 
teaching that assists memory. This may be interpreted as a tendency 
from these subjects to understand vocabulary teaching not as an 
incidental/accidental procedure, but rather as a deliberate process 
that needs to be organized, a practice witnessed in recently published 
textbooks and dictionaries in which vocabulary is being presented  
thematically. 

Grouping and Classifying words according to parts of speech 
(Graph 2) was also preferred when teaching grammar. The votes in 
this section shifted to the right side of the scale, with the Never option 
completely disregarded at all levels while at the C levels the option of 
Always was not selected at all. 

Ιn terms of the Focusing on the Written Form of words strategy 
(Graph 2), the majority of responses favoured the middle stances all 
the way to the right side of the scale, at the A1 and A2 levels, although 
at the B levels preferences were evenly spread across all stances. It is 
interesting to note that votes were divided between the Rarely and the 
Always option at the C levels. Notice also that when this strategy 
utilized spelling of new items as a strategic option, it received even 
more favorable reactions by the subjects of this sample, particularly 
at the lower language levels.  

The Use of Physical Response/Action or Sensation (Graph 3) 
strategy, while teaching the meaning of a word (in accordance with 
the total physical response method) was found useful (Very Often) at 
all levels by these teachers. When considering the language level in 
connection with this strategy, for the first two levels (A-B), we can 
see that the teachers overwhelmingly chose the stances Very Often and 
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Always while no one chose the stance Rarely. On the other hand, 
answers were evenly divided between the negative (Never and Rarely) 
and the positive poles (Often and Always) at the C levels. This strategy 
can be applied more successfully to beginner levels, as the vocabulary 
taught at these levels is more specific and can be easily depicted 
through images or movements, contrary to vocabulary taught at 
advanced levels, which consists of words with more abstract 
meaning. At advanced levels, the Use of Physical Movement and Sensation 
strategy by teachers while teaching a word is probably not related to 
the vocabulary itself, but the teacher’s speaking style. 
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Analysis of Frequencies of the Cognitive Strategies 
The selection of Cognitive Strategies (Graph 3) varied significantly. In 
particular, Written Repetition of words was used with almost the same 
frequency at each level, without being used less at the advanced levels 
of language where students can use the language in a satisfactory 
manner and copying words may be unnecessary. The Use of Word Lists 
strategy (Graph 3) did not show a large deviation, as it was used more 
or less at every level. The teachers’ choices were spread across all 
stances on the scale. As regards the Keep your own Personal Vocabulary 
Notebook Strategy (Graph 3), the teachers’ answers favored the two 
ends of the scale (Never and Always). At the A and B levels, more than 
half of the teachers encouraged students to keep their personal 
vocabulary notebook Very Often or Always, while the other half did 
not prompt students to create such a notebook.  
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Analysis of Frequencies of Metacognitive Strategies 
Among the Metacognitive Strategies (Graph 4), the Use of Audio and 
Visual Material strategy was by far the most selected option, illustrating 
the growing application of electronic media in language teaching. 
Undoubtedly, no teacher excluded the Use of Audio-visual Materials 
from teaching, as there were zero selections in scales Never and Rarely. 

The Use of Self-assessment Tests (Graph 4) strategy at the end of 
the lesson highly depended on the students’ L2 level. Most responses 
congregated at the high and low extremes with most teachers using 
such tests responding Never and Always, probably at the B and C 
advanced levels, the results contradicted each other, with half the 
teachers responding Never and the rest responding Always to this 
strategy, probably due to their previous training in this alternative 
method of assessment (Iliopoulou and Rousoulioti, 2019). 

As the level increased, the rate at which learners utilised the 
Skip an Unknown Word with Low Frequency strategy (Graph 4) gradually 
decreased. Τhus a word was skipped Very Often at the A levels but 
Never at the C levels. This was probably due to the fact that at the 
beginner levels the objective was for the student to acquire basic 
vocabulary; emphasis was placed on the holistic understanding of a 
text, regardless of the unknown words that were definitely present. 
At advanced levels though, the main goal was to broaden the 
vocabulary of students which entailed the quantitative increase of the 
word units and master the register differentiation. Once again 
awareness of the context in which these words were used is proved 
to be significant (Iakovou et al., 2019).  
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It is understandable, therefore, that students were not advised 
to skip any word, since at advanced language levels their goal was “to 
develop a greater degree of accuracy and fluency in the processing of 
the target language” (Iakovou et al., 2019, p. 7). Finally, at advanced 
levels the participants (teachers) declared that they intended to 
provide students with the opportunity to work with more specialized 
vocabulary, which is more complex and difficult to comprehend 
(Iakovou et al., 2019). 
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Analysis of Frequencies of Determination Strategies 
In terms of Determination Strategies (Graph 5), Morphological Segmentation 
of a word into its parts (theme, affixes, components) was stated to be 
a widely-used strategy. 

As a learning strategy, Morphological Segmentation was the 
analysis of the components of a word that sports an internal 
structure, in order to extract the complete meaning of that word 
based upon the combination of its components and the relationships 
between them. The ultimate goal was a more effective teaching and 
learning process (Anastasiadi-Symeonidi and Mitsiaki, 2009, p. 69). 
This strategy requires the students’ exposure to receptive texts (verbal 
and written) that come in a variety of forms (Iakovou, 2009, p. 69). 

However, it is interesting to note that the above strategy 
scored very high at beginner levels, where the aim is not to teach the 
morphology of a word, but introduce familiar or cognate words, 
which resemble each other in L1 and L2 (Charalambakis, 1999, p. 
330; Goutsos, 2005, p. 54; Lotto and De Groot, 1998; Meara, 1993) 
or words that have common components.  

In the present study, the students’ L1 was Turkish. A great 
number of words that are similar in Greek and Turkish are either 
international words, mainly of Greek origin (tiléfono ‘telephone’, 
fotographía ‘photography’), or Greek loanwords from Turkish (dulápi 
‘cupboard,’ jiléko ‘vest’) (Goutsos, 2005). It is very likely, therefore, 
that teachers used cognate words to teach the vocabulary of a unit. 
They have to take into consideration principles regarding vocabulary, 
grading according to the language level and the selected thematic field 
(Iakovou et al., 2019). 

Finally, it is worth mentioning that teachers who participated 
in this study taught adult learners, who were particularly interested in 
the process of word formation, origin and meaning. The 
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aforementioned students1 often asked their teachers for further 
clarifications. Therefore, since etymology is a very important source 
of interpreting meaning and word formation (Zagka, 2007, p. 1209), 
it is normal that the linguistic field of etymology attracts the students’ 
interest. 

Τhe Use of Dictionaries (Graph 5) strategy increased significantly 
depending on the L2. At beginner levels, the teachers’ choices were 
spread across all stances on the scale. However, teachers claimed to 
use dictionaries Very Often and more importantly Always at B and C 
levels. In agreement with Knight’s (1994) findings that learners who 
consulted a dictionary learned more words in both immediate and 
delayed tests than those who did not, in the present study no 
distinction was made between monolingual and bilingual dictionaries. 
However, Anastasiadi-Symeonidi and Mitsiaki (2009, p. 23) argue 
that the Use of Monolingual Dictionaries in the teaching of GFL can be 
effectively integrated into the learning process particularly when 
students are familiar with their use. 

 
1 The Digital environment of Dialog-os hosts the 

Teachers’ community and the Students’ community. The 

Students’ community was activated during the school 

year 2014-2015 and aimed at creating a platform where 

students of classes were given the opportunity to use the 

Greek language in a Greek communication 

environment. The Students’ community was 

constructed by the interests of the students who learn 

Greek as L2. Among others, a group names “History of 

the Greek Language and Etymology of Words” was also 

created. 
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Factors affecting the choice of vocabulary teaching strategies 
(Research question 2) 
All teachers used teaching strategies, and the majority did so (80%) 
purposefully, since the criteria by which they chose their strategy 
varied (Graph 6).  
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Twenty percent of the teachers did not specify the factors 

influencing their choice of strategy. The teachers cited taking into 
account the learning style of their students, as well as their needs, a 
factor supported by Oxford and Scarcella (1994) as they are also 
informed about the interests of their students, in order to implement 
a strategy and assess their language level. They relied on strategies 
that they considered effective, attractive and easy to use, observing 
whether students responded to them. Their ultimate goal was faster 
development of communication skills. Age did not affect their choice 
much and neither did the task requirements. 
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The most and least efficient vocabulary teaching strategies 
(Research question 3) 
The participants in our survey were asked to choose the three most 
efficient strategies, in their opinion (Graph 7), from the list of 
strategies discussed in this study. 
 

 
A strategic choice, among the most efficient learning 

strategies for teaching vocabulary, was found to be (Graph 7) 
Morphological Segmentation. Although this is a useful strategy 
(Anastasiadi-Symeonidi and Mitsiaki, 2009), other studies 
(Bensoussan and Laufer, 1984) showed that deceptively transparent 
words can lead to incorrect guesses and therefore scholars have 
suggested that this strategy be used as a supportive confirmation 
method of other strategies (Clarke and Nation, 1980). 
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Use of an Unknown Word, which draws on context, and Use of 
Audiovisual Material, which is applied frequently by all teachers, 
comprised the second most efficient strategy reported (Graph 4). 
Audio visual materials (films, videos, TV) are simple, easily accessible 
tools that enable students to interact with authentic environments 
using the target language. The combination of image and sound 
stimulates students, increases their interest, and helps them 
memorize the information provided. 

Synonyms/Antonyms came third on the preference list. 
However, Tinkham΄s study (1993) has shown that presenting closely 
related new words at the same time may confuse some students and 
hinder learning as learners face difficulty separating two semantically 
close words without mixing them (Gu and Johnson, 1996). Nation 
(2001) and Cohen (1990) advise teachers to introduce words related 
to a particular subject rather than each other (e.g. synonyms and  
antonyms) (Oxford and Scarcella, 1994). 

One more strategy that was added by the teachers (it was not 
an option in the questionnaire) was the educational word games. 
Educational word games are among the most efficient vocabulary 
teaching strategies, revealing teachers’ efforts to make their lesson 
enjoyable and interesting. Crossword puzzles and words search 
enable students to memorize vocabulary by focusing on the form and 
meaning of words. 

Word games to choose from are Taboo, Bingo, Guess Who, 
Scrabble, “Name, Place, Animal, Thing,” where students use and 
practice the vocabulary that has already been taught. These games 
can easily be adopted at all levels. The main advantage of playing a 
game is that students do not think of the language they use, but 
spontaneously communicate by using it. 

Among the least efficient strategies (Graph 8) for the 
teaching of vocabulary in the classroom was the creation of Word  
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Lists Strategy. The following strategies ranked second in their choice: 
the Use of Dictionaries, Self-assessment Tests at the end of each lesson, 
Focusing on the Written Form of words and the Written Repetition of 
words. Written Repetition of words is a traditional way of learning 
vocabulary, and teachers classified it as inefficient, even though it was 
widely used by several of them. This same strategy is also a 
widespread strategy that students often refuse to give up (O’Malley 
and Chamot, 1990), as they believe that it is an effective way to learn. 

Employed particularly at low language levels, The Use Of 
Realia (photographs, paintings, etc.) ranked third on this list of 
inefficient strategies, along with The Use of Semantic Maps and  
Translation of the Unknown Words into L1. The Translation of a Word into 
a Student’s L1 is a pervasive strategy used by teachers even at high 
levels while it is considered one of the least effective vocabulary 
teaching strategies. As this study consisted of students with a 
common language (Turkish), teachers translated into their L1 as it 
appeared easy and time-saving. Moreover, students often wish to find 
out the corresponding term in their own language to make sure that 
they have understood it correctly. Karimian & Talebinejad (2013, p. 
607) claim that translating into L1 encourages students to continue 
their studies since they come to a better understanding of the L2 they 
are learning. Undoubtedly, providing synonyms of a word into the 
target language, with the help of words already known to students, is 
a practice greatly preferred (Rousoulioti and Mouti, 2016). 
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Summary and Discussion 
The participants of this study proved to be suitable for the targeted 
task, having the professional experience to provide valuable data as 
to their strategic habits for vocabulary teaching, while the tool 
selected was also found appropriate for the task. 

 Summarizing major findings, we can claim the following:  
a)In agreement with earlier direct strategic choices, suggested by 
Schmitt (2000, p. 116, 146-149) and Nation (2001, p. 120, 232-233), 
these participants incorporated new vocabulary in examples that 
made the meanings of the item transparent to learners at early levels, 
a strategy abandoned later at higher levels. b) Providing definitions 
in the L2 was not a popular selection, following Nation’s (1990) 
recommendation of it being difficult to locate the absolute 
correspondence between words of an L1 and an L2, a convention 
that may lead to negative transfer and result in pragmalinguistic 
failure (James, Scholfield and Ypsilandis, 1992, 1994). c) Connecting 
a new vocabulary item to its synonyms and antonyms scored high in 
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this sample, similarly to Lai’s (2005) findings, which supports the 
existence of similarities in the strategic choices of language teaching 
professionals around the globe, despite cultural differences and 
geographical distance. d) Connecting new items to previous (prior) 
knowledge, a highly used memory strategy, is in accordance with the 
constructivist concept of language learning, and it is particularly 
effective when new items carry abstract and non-concrete meanings 
which, in their turn, are more suited to the use of images and realia. 
This strategy is in the direction of a recently flipped learning 
approach to language teaching where prior knowledge of learners is 
promoted and activated in class (Boettger and Ypsilandis, 
forthcoming). e) Social, metacognitive and determination strategies 
were applied at all levels (from A1 to C2) to a large extent, with the 
exception of the Skipping New Words Strategy (especially low frequency 
ones) which was low-rated, at all levels. f) Among the memory 
strategies selected, Using Realia, Pictures and Photographs were claimed 
to be used primarily at lower levels (A1 and A2) attesting to a possible 
reality in the sense that vocabulary items become less concrete and 
more abstract at higher levels. g) The Keyword Method was selected 
mostly in advanced and higher levels (B and C) while the Use of 
Semantic Maps was applied at all levels and especially at A and B. 
Jenpattarakul (2012, quoted in Piribabadi and Rahmany, 2014) 
believes that students store and retrieve new sets of words through 
the use of keywords, while expanding their imagination and 
creativity. This means that the more imagination and creativity 
students have, the better they can memorize new vocabulary. h) 
Although cognitive strategies were less preferred, unlike findings 
reported in Lai (2005), the maintenance of a Personal Vocabulary 
Notebook strategy was adopted at A and B levels. 

Other findings of this study concern the strategies used more 
frequently by teachers who also claimed that those were most useful. 
These were: a) morphological segmentation, b) the use of audio-
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visual materials and the teaching of new vocabulary in context, and 
c) the use of synonyms/antonyms, a finding that comes in agreement 
with Lai (2005). The Use of Dictionaries was another strategy employed 
by members of this sample, also reported in Lai (2005) as this 
teaching tool, together with word games, seems to support the 
teaching praxis globally (Rousoulioti and Mouti, 2016). Finally, the 
least effective vocabulary strategies included word lists, focusing on 
the written form of words, the use of self-assessment tests and 
written repetition. 

Notice that vocabulary teaching is not a random process but 
is coupled with strategies that are based on students’ needs, 
specifically, students’ learning styles, their motivations, their interests, 
and their L2 levels. It is needless to add that the effectiveness of each 
strategy is a basic parameter that determines teachers’ choices. 
Finally, it needs to be pointed out that the strategies chosen by a 
teacher aim to create the conditions and an appropriate environment 
to support the learning process in a way that it becomes efficient and 
productive, an endeavor that needs to be properly organized.  

Limitations of this study 
Among the limitations are a) the study tool was rather long for 
teachers to complete; b) the size of the sample was small for a 
research of this type. However, it is considered to be a good pilot for 
the vocabulary strategies used by GFL teachers in Istanbul and may 
be used as a first step for similar studies with larger samples. 

Conclusion 
The scope of this study was to explore vocabulary strategies adopted 
by teachers of GFL in Istanbul (Turkey). The results demonstrated 
that among the most common and effective strategies adopted by the 
teachers are the following from various categories: a social one (the 
use of new words in context), a memory one (providing synonyms 
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and antonyms), a determination one (morphological segmentation of 
unknown words) and a metacognitive one (the use of audio and 
visual material). Τhe language level of the students affects the choice 
of strategies that their teachers adopt. Teachers in this community 
showed less preference for the use of cognitive strategies. This is 
probably due to the fact that they take into account the learning style 
of their students, as well as their needs and interests in order to 
develop their communication skills. The study wishes to contribute 
to the discussion by providing insights into the strategies teachers 
consider effective for teaching vocabulary in reading comprehension 
tasks.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

190 Rousoulioti, Tegou & Ypsilandis

JNCOLCTL VOL 29



 

References 
Al-Jarf, R. (2007). Teaching vocabulary to EFL college students 

online. Call-EJ Online, 8(2), 8-2. 
Anastasiadi-Symeonidi, A. & Mitsiaki, M. (2009). O morphologikos 

temachismos os stratigiki didaskalias tou lexilogiou tis 
ellinikis os defteris/ksenis glossas [The morphological 
segmentation as a strategy of teaching the vocabulary of 
Greek as a second/foreign language]. Proceedings of the 
14th International Conference Developments in Language 
Learning and Teaching Research. Thessaloniki, Greece, 65-77.  

Becerra, C. L., Alvarez, C. P., Ordoñez, M. N. & Bohórquez, G. 
(2015). Facilitating vocabulary learning through 
metacognitive strategy training and learning journals. 
Colombian Applied Linguistics Journal, 17(2), 246-258. 
http://dx.doi.org/10.14483/udistrital.jour.calj.2015.2.a05 

Bensoussan, M. & Laufer, B. (1984). Lexical guessing in context in 
EFL reading comprehension, Journal of Research in Reading, 7, 
15-32. doi: 10.1111/j.1467-9817.1984.tb00252.x 

Boettger, H. & Ypsilandis, G.S. (forthcoming). Opportune change in 
language education. 

Carroll, D. & Kowitz, J. (1994). Using concordancing techniques to 
study gender stereotyping in ELT textbooks. In J. 
Sunderland (Ed) Exploring gender: questions and implications for 
English language education. Hemel Hempstead: Prentice Hall. 
https://doi.org/10.2307/3587572 

Charalambakis, Ch. (1999). Modern Greek language: Studies in language, 
literature and style. Athens: K. Tsiveriotis. 

Chatziachileous, S. (n.d.). Mapping concepts and conceptual maps. 
Retrieved August 2, 2017 by 
http://www.ncu.org.cy/induction/files/booklet_chapter5St
ella.pdf 

Effective Vocabulary Strategies 191

JNCOLCTL VOL 29

http://dx.doi.org/10.14483/udistrital.jour.calj.2015.2.a05
https://doi.org/10.2307/3587572
http://www.ncu.org.cy/induction/files/booklet_chapter5Stella.pdf
http://www.ncu.org.cy/induction/files/booklet_chapter5Stella.pdf


 

Clarke, D. F. & Nation, I. S. P. (1980). Guessing the meanings of 
words from context: strategy and techniques. System, 8, 211-
220. https://doi.org/10.1016/0346-251X(80)90003-2 

Cohen, A. D. & Wang, I. K.H. (2018). Fluctuation in the functions 
of language learner strategies, System, 74, 169- 182. doi: 
10.1016/j.system.2018.03.011 

Cohen, A. D. (1990). Language learning: insights for learners, teachers, and 
researchers. Boston, MA: Heinle & Heinle.  

de Jong, M., Kamsteeg, F. & Ybema, S. (2013) Ethnographic 
strategies for making the familiar strange: Struggling with 
‘distance’ and ‘immersion’ among Moroccan-Dutch 
students. Journal of Business Anthropology 2(2): 168–186.  

Fan, L. & Kaeley, G.S. (2000). The influence of textbooks on 
teaching strategies: an empirical study. Mid-Western Educ 
Res 13(4): 2–9. 

Fu, J. & Lundmark, C. (2009). A study of learning styles, teaching styles 
and vocabulary. Teaching strategies in Chinese primary school.  How 
do they differ and how can they be integrated? (Publication No. 
37367341) [Theses, Kristianstad University College]. 
https://www.semanticscholar.org/paper/A-Study-of-
Learning-Styles%2C-Teaching-Styles-and-in-Fu-
Lundmark/2b97a06434adac6e167640eedf1459ef58c973a4 

Gavriilidou Z. & Petrogiannis, K., (Eds.) (2016). Language Learning 
Strategies in the Greek setting: Research outcomes of a large-scale 
project. Kavala: Saita publications. 

Gavriilidou, Z., Petrogiannis, K. Platsidou, M. & Psaltou-Joycey, A. 
(2017). Language Learning   Strategies:   theoretical   issues   and   
applied   perspectives. Kavala: Saita publications. 
http://www.saitabooks.eu/2017/06/ebook.173.html   

Goutsos, D. (2005). Vocabulary development: From basic 
vocabulary to advanced level. In S.A. Moschonas (Ed.) 

192 Rousoulioti, Tegou & Ypsilandis

JNCOLCTL VOL 29

https://doi.org/10.1016/0346-251X(80)90003-2
https://www.semanticscholar.org/paper/A-Study-of-Learning-Styles%2C-Teaching-Styles-and-in-Fu-Lundmark/2b97a06434adac6e167640eedf1459ef58c973a4
https://www.semanticscholar.org/paper/A-Study-of-Learning-Styles%2C-Teaching-Styles-and-in-Fu-Lundmark/2b97a06434adac6e167640eedf1459ef58c973a4
https://www.semanticscholar.org/paper/A-Study-of-Learning-Styles%2C-Teaching-Styles-and-in-Fu-Lundmark/2b97a06434adac6e167640eedf1459ef58c973a4
http://www.saitabooks.eu/2017/06/ebook.173.html
http://www.saitabooks.eu/2017/06/ebook.173.html


 

Greek as a foreign language: From the words in the texts (pp. 13-
63). Athens: Pataki Publications. 

Gu, Y. & Johnson, R. K. (1996). Vocabulary learning strategies and 
language learning outcomes. Language Learning, 46(4), 643-
679. https://doi.org/10.1111/j.1467-1770.1996.tb01355.x 

Iakovou, M. (2009). Ekmathisi kai didaskalia tou leksilogiou stin 
Elliniki ws deuteri glwssa [Learning and Teaching 
Vocabulary in Greek as L2]. Parousia 76. Athens:  National 
and Kapodistrian University of Athens. 

Iakovou, M., Panagiotidou, V. & Rousoulioti, Th. (2019). H 
diavathmisi tou leksilogoioy sta analytika programmata gia ti 
didaskalia tis ellinikis os deuteris/ksenis glossas [Vocabulary 
grading in the syllabi of teaching Greek as a second 
language]. In Th. Aravositas, V. Kourti-Κazoulli, El. 
Scourtou & P. Trifonas (Eds.), Issues of language, otherness and 
education, 1(1), (pp.484-496). Athens: Gutenberg. 
https://www.academia.edu/44372119/Vocabulary_Gradin
g_in_Curriculum_for_teaching_Greek_as_L2 

Iliopoulou, K. &  Rousoulioti, Th. (2019).  Staseis kai apopseis 
ekpaideutikon gia thn enallaktikh aksiologisi sti didaskalia 
ton glosson: Porismata ereunas [Attitudes and views of 
teachers on alternative assessment in language teaching: 
Research findings]. Studies on Greek Linguisistics 39. 
Thessaloniki, Greece: Institute of Modern Greek Studies, 
Manolis Triantaphyllides Foundation, (1)415-434.  
https://www.researchgate.net/publication/340741731_Stas
eis_kai_apopseis_ekpaideutikon_gia_ten_enallaktike_axiolo
gese_ste_didaskalia_tes_glossas_porismata_ereunas 

James, C., Scholfield, P.L. & Ypsilandis, G.S. (1992). 
Communication Failures in Persuasive Writing: Towards a 
Typology. Yearbook of English Studies 3, 175-193. 

Effective Vocabulary Strategies 193

JNCOLCTL VOL 29

https://doi.org/10.1111/j.1467-1770.1996.tb01355.x
https://www.academia.edu/44372119/Vocabulary_Grading_in_Curriculum_for_teaching_Greek_as_L2
https://www.academia.edu/44372119/Vocabulary_Grading_in_Curriculum_for_teaching_Greek_as_L2


 

James, C. Scholfield, P.J.& Ypsilandis, G.S. (1994). Cross-Cultural 
Correspondence: Letters of Application. World Englishes 
Journal (13)3. Blackwell Publishers. 

Johnson, K. (2001). An Introduction to Foreign Language Learning and 
Teaching (Learning About Language). Longman Josefsson, L. 
(2012). Teachers’ reflections about vocabulary teaching. 
[Gothenburg University, Sweden]. GUPEA. 
http://hdl.handle.net/2077/29528  

Karimian, Z. & Talebinejad, M. Z. (2013). Students’ use of 
translation as a learning strategy in EFL classroom. Journal of 
Language Teaching and Research, 4(3), 605-610. Academy 
Publisher Manufactured in Finland. doi: 
10.4304/jltr.4.3.605-610. 

Knight, S. (1994). Dictionary use while reading: The effects on 
comprehension and vocabulary acquisition for students of 
different verbal abilities. The Modern Language Journal, 78, 
285-298. doi: 10.2307/330108 

Knight, P. (2002). A systemic approach to professional 
development: Learning as practice. Teaching and Teacher 
Education 18(3): 229-241. doi:10.1016/S0742-
051x(01)00066-X. 

Ling, Lai. Y. (2005). Teaching vocabulary learning strategies: awareness, 
beliefs, and practices. A survey of Taiwanese EFL senior high school 
teachers. [Unpublished Master’s thesis]. University of Essex, 
England.  

Litwin, M. S. (1995). How to measure survey reliability and validity. 
London: Sage Publications. 

Lotto, L. & de Groot, A. (1998). Effects of learning method and 
word type on acquiring vocabulary in an unfamiliar 
language, Language Learning 48(1), 31-69. 
https://doi.org/10.1111/1467-9922.00032 

194 Rousoulioti, Tegou & Ypsilandis

JNCOLCTL VOL 29

http://hdl.handle.net/2077/29528
https://www.jstor.org/stable/330108?seq=1
about:blank
about:blank
https://doi.org/10.1111/1467-9922.00032


 

Louws, M. L., van Veen, K., Meirink, J. A. & van Driel, J. H. (2017). 
Teachers’ professional learning goals in relation to teaching 
experience. European Journal of Teacher Education, 40(4), 487-
504. 

Meara, P. (1993). The bilingual lexicon and the teaching of 
vocabulary. In R. Schreuder & B. Weltens (Eds.), The 
Bilingual Lexicon (pp. 279-297). Amsterdam: John Benjamins. 

Mitsis, N. (1998). Elementary principles and methods of applied linguistics. 
Introduction to the teaching of Greek as a second (or foreign) language. 
Athens: Gutenberg. 

Nation, I.S.P., (1990). Teaching and learning vocabulary. Massachusetts: 
Newbury House.  

Nation, I. (2001). Learning Vocabulary in Another Language (Cambridge 
Applied Linguistics). Cambridge: Cambridge University 
Press. doi:10.1017/CBO9781139524759 

Nation, P. & Newton, J. (1997). Teaching vocabulary. In Coady, J. 
& Huckin, T. (Eds.), Second language vocabulary acquisition (pp. 
238-254). Cambridge: Cambridge University Press. 

O’Malley & Chamot, A. (1990). Learning strategies in second language 
acquisition. Cambridge: Cambridge. 

Oxford R. & Scarcella, R. C., (1994). Second  language vocabulary 
learning among adults: state of the art in vocabulary 
instruction. System, 22(2), 231-243. 
https://doi.org/10.1016/0346-251X(94)90059-0 

Patton, K. & Parker, M. (2017). Teacher education communities of 
practice: More than a culture of collaboration. Teaching and 
Teacher Education, 67, 351–360. 
doi:10.1016/j.tate.2017.06.013 

Piribabadi, A. & Rahmany, R. (2014). The effect of the keyword 
method and word-list method instruction on ESP 
vocabulary learning. Journal of Language Teaching and Research, 

Effective Vocabulary Strategies 195

JNCOLCTL VOL 29

about:blank
https://doi.org/10.1016/0346-251X(94)90059-0


 

5(5),1110-1115. doi:10.4304/jltr.5.5.1110- 1115 
Risco I.C., (2019). Understanding the selection of vocabulary 

learning strategies: The impact of the language teaching 
approach. Journal of English studies, 17, 75-101. 
http://doi.org/10.18172/jes.3779 

Rousoulioti, Th. & Mouti, A. (2016).  Dealing with Unknown 
Words in L2 Reading: Vocabulary Discovery and Lexical 
Inferencing Strategies (English version). Colombian Applied 
Linguistics Journal, 18(1), 56-70. 
https://doi.org/10.14483/calj.v18n1.9171  

Schmitt, N. (1997). Vocabulary learning strategies. In Schmitt, N. & 
McCarthy, M. (Eds) Vocabulary: Description, Acquisition and 
Pedagogy (pp. 199-227). Cambridge: Cambridge University 
Press. 

Schmitt, N. (2000). Vocabulary in language teaching. Cambridge: 
Cambridge University Press. 

Tinkham, T. (1993). The effect of semantic clustering on the 
learning of second language vocabulary. System, 21, 371- 
380. https://doi.org/10.1191/026765897672376469 

Ypsilandis, G. S. (2002). Feedback in distance education. C.A.L.L. 
Journal, 15(2), 167-181. Swets & Zeitlinger Publishers.  

Ypsilandis, G. S. (2014). A preliminary study on supportive 
feedback strategies in language education. In H. Boettger 
and G. Gien (Eds.), The Multilingual Brain, 1(1), EAP, (pp. 
187-207). 

Ypsilandis, G.S. & Mouti, A. (2017). Examining on-line long-term 
vocabulary supportive feedback strategies. Proceedings of 
the International conference on ICT for language learning, Florence, 
Italy. https://conference.pixel- online.net/ICT4LL/ pp. 
307-320. 

 

196 Rousoulioti, Tegou & Ypsilandis

JNCOLCTL VOL 29

about:blank
http://doi.org/10.18172/jes.3779
https://doi.org/10.14483/calj.v18n1.9171
https://doi.org/10.1191%2F026765897672376469
http://ikee.lib.auth.gr/search?f=conferencename&p=%22ICT%20for%20language%20learning%22&ln=en


Volet, S., Summers, M. & Thurman, J. (2009). High-level co-
regulation in collaborative learning: How does it emerge and 
how is it sustained? Learning and Instruction, 19(2), 128–143. 
https://doi.org/10.1016/j.learninstruc.2008.03.001 

Zagka, E. (2007). Stratigikes didaskalias leksilogiou kata thn 
ekmathisi ths Ellinikhs os deuteris glwssas [Vocabulary 
teaching strategies in teaching Greek as a second language]. 
Proceedings of the Panellinio Synedrio: H Protovathmia 
Ekpaideusi kai oi prokliseis tis epoxis mas [Panhellenic 
Conference on: Primary Education and the challenges of our time], 
Ioannina, Greece (pp. 1204-1212). University of Ioannina. 

Effective Vocabulary Strategies 197

JNCOLCTL VOL 29

https://psycnet.apa.org/doi/10.1016/j.learninstruc.2008.03.001



